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Over the last decade there has been increasing interest ir the potential
" of television for'teaching and encoureging both desirable and undesireble-.
* \ ¥ 1 - .
socidl behaviors and for teaching cognitive skills and general infoermation.

r

Given the smount of time children and adults devote to viewing television |

ED122807

) aend the fact %hat 95% of the households in the United States have an opereﬁing

televisibn'set, there is every reason to vent to put this eveilability and

time to, good use, This would surely include television viewing for entertain.

ment and relaxation but might add to it some teeching of cogpitive skills,

general informaetien; current events, &nd socially epproved interpersonal he-
4 -

havieor. . -

By now there is 1little doubt thet the social behaviors of young children
o‘within experimental settﬁgga will be ipfluenced by recent, short medis ex~

\ .
posure to the relevant social behavior of others. Within nsturalistic situe- g{;:

tions there is growing evidence theat repeetea exposure of young thildren to
similar behevior on telev1sion will influvence eggression (Stein gnd Frledrich,

19?2* Ste er, 1972) terpersonal prosocial behevior (Stein gna Friedrich,

yet 1ittie work in thi latter ares and there is little understending of the

»

; ';f K .
morg e;ifctive nethods for using television to increase positive social be-

] q b -
: ‘ 19?2)3 self controf. behaviors (Stein and Friedrich, 1972). There is as
AV

hayjor/in young &hildren. = ' . /
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. suggest examining & fourth strategy. . - ' : -

j
ternative does not seem reasonable most of. the time, although mugh current -

teaching of prosocial behavior includes long sequences of conflict before

-»2- i .
. ‘ ’

Such an understsanding includes knowing what aspects of positive socisl
interection“ to focus on. Should dne portray only the desired positive bew
havior rather than other less desirable, butﬁ\\re common, behaviors? Should
one focus upon the conflict.which could elicit either desirable or undesirdble .
bebavior to resolve it? Should one ‘help the child viewer to feel good about
bhimself/berself assuming that one tresats others well when one feels 3ood ab/;t
oneself? Should one include clear positive consequences for positiveaéocial
behavior? There is evidence that children learn and imitate both de#ired
and undesired behaviors they see on television (cf., Murr&y, Rubins#ein and

/

Comstock, 1972), so the first slternative of.showing only those benaviors A\

one wishes to encourage is reasonable. By the seme token, the seqond al-

erriving at the prosocial behavior that resolves it. Th re is evidence that
edults and children who feel good treat others well (I en and Levin, 1972
Moore, Underwoed, and Rosenhan 1973), so the third ternative of helping
the child feel good about bimself/herself has some erit. Eiﬁplly, there is
evidence that vicarious positive consequences incréLse the probaoility tnat .
the behavior &SSQCieted with them will be performed by tﬁe viewer {Bandura,
1965). Thus there is experimental evidence to support each of three strategaes
for encouraging prosocial behavior with television and .acthial practice to ‘\
. . ‘
A second area_in which more understanding is needed is that of thL more
effective characters for encoursging positive social behaviors. Should one,

nsé‘phildren, adults, animals, cartoon characters, oostract shapés, or some

i R




’ combinatien of,eachf How closely sheuld characters resemble the child viewers?
\lphildree;s television typically usee children, adults, enigals, tartoon
. characters who are children, adults, and animals, and abstreact fo;ms to in-
;struet and entertain, .An exemple of such & mixed approach comes from contenﬁ
analyses of the second year of Sesame Street (Bogatz and Ball, 1972). Com-
paring Just people and the muppets in their date, one finds that‘cgoperatioq )
was teught 60% of the time by people and 16% by the muppets, different per-
spectives were teught 24% of the time by people and 38% by thehmuppets, ané |

emotions were teught only 7% of the time by people and 477 by the muppets.

. From thé deta;one cannot tell what part of the -time ‘humans were children and -
¢ whet part, edultd.. . . .
One might argue that any viewer, but especially ‘the younger one, will
_learn most from situatibns and characters most ‘similar to himselffherself.
There is some evidence to this effect with chlld;en ol@er than six (Holaday &
and étoddard, 19335 Meccoby ehd‘ﬁgleon, 19573.\ Piaget (cf., Flavell, 1963) ; '
‘hes delineated the quendeece of the young child on concrete objects and
actions and his/her lesser ePility to generalize from ane instance to the ‘
; next., Sigel (1971) has éuggested‘thaf young children, peqticulari} dis;' |
advaﬁ%aged children, have much to lesrn ebout distancing between self and
the immediate envifonmeht such that they caen operate uell upon repreSentatio ]
of obJects and actions.. However, thcre is scme research showing thet pre-

"

Bchoolers are egually aggressive after vatching a live Hqun model, a film '

L] . R ‘ a
of the same hodel, and & film of the same model dressed as a cat (Bandure,

g
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1963). So there may be some question whether any‘particuiar type of charac~

ter is more effective vith young children, although the bnlk of évidence sug-

gests that more bhumane and child-11ike characters would, be,more effective. .

A third area of ipterest is the interaction of a child's\cqgnitive
ability to take in and operate upon the media preséntation with the character-

istiés of the presentation. There is unsurprising evidenQe that younser chile

- dren are less able to remember & £ilm or videotape they have Just sgen or fﬁﬁ!

understand many of the evenbs in it (Holgday end Stoddard, 1933; Leifer
et al., 1971; Leifer and Roberts, 1972), Surprisingly, childred spparently
do not understand television programs parents and station sChedules agree

were written for them any better than they understend materisl aimed at older

. audiences (Leifer and Roberts, 1972). So6 we aduits still h&ve'something to

- N L]

learn about how to get social information BCFOSS tO childreq. There is every -

" “iréason to believe that a child‘s egocentricity, feversibility, sequencing, and

& host of other Plagetian~type skills wouid mediate Between the perfoymance

o -

the child gees, his/her coding and storage of it, and his/her playback of it- T

in subsequent situations ~- and that this would show within any given age or

-P. Y

.stage. Some recent evidence for this has been gathered for aggression

' fluenced by an’ aggresszve presentation than are less aggressive chiiSren

-

(Thchas 1972) attitude-behavior consistency (Henshel, 19q1) and incorpora-'
tidn of adult prohibi ions (Grusec, 1973) - Ce
A fourth ares of interest is the relationship between a child's habitual

performance and the effects of exposure to instances of that behavior. There;

-~

ia some exidence that more &ggressive children are°more dkely to’ be in-: "

Collins, lQTl, Stéin ahd Priedrich, 1972). This may s :ggest ~-- as we all

N - -,
Know ~=~ that the rich get richer and the poor poore¥ an never the twain . )

- ', ~ . -,
- H v . 5 N _;‘ .
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shall meet. It may also suggest that to be etfective mﬁterialimust be’

L]

relatively'close to and above where the viewer is. Thus, bighly aggreasive

material u111 be more ef;pctive Wwith more aggressive children, perhaps be- p

cause they have a better framewodrk to grasp, encode. and playback the mbteriel.’

v

Such a_level of presentation finding is freqnently reported in the moral
Judgment literasture in which moral reasoning one stage above a child's is -

most likely to promote and maintain growth toward mare advanced rehébning
: . . : LI
(e.g., Cowan et al., 1969; Turiel, 1966). ~ - :

Ya

%é, The proposed study looks at some of these issues to suggest dimensions
Sy P v

of more effective social material, taking inte account some audience character~

isties. .

of dimensiona. " the frequencr and use of human, muppet animal, and abstract

characters. the explicitness of the portrayed behavior. the pccurrence of

- antisocial behavior in the ‘course of shqwing a prosocial reso&ution to ¢on~

flict, and the amount of materjal dqsigﬁed to produce positive self.-concepts
s B - . .

without showing actuel prosocial behavior. Varying matcrial orr a 'numbelf of *

dimensions at once mekés it impossi e to sPecify the single most important

J

characteristic of the mateyiel whicﬁ is effective. waever, ‘any successful
$eaghing or influence attempt vily contain a ¢ombingtion of elements designed
to maximize effectiveness and itfés this combination‘one shogld be .searching .
for.. }"Idre;:\rer, ;.ttractive. egyértaining ma_.j:erial Tor -children will include
ﬁ;ny chaQGEs in pace, conyeﬁtf chafaéters, ;ndftechniqnes Qottﬂat once again

one must lool\s\ for effective/combinations of elements, rather then a single,

effective pieﬁent.

It seeks to compare the effectiveness of material varying on a number

i
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3 , The proposed a%ady would combine many elements thought to be effective
in encouraging socially competent begavior. The progream pieces have all been
p}ofesaiopally made for television so that they représent the qualitf_of work

. ‘-generally found on te}evisién and generally expected by children. ‘Determinan

tion of thé ettectfveness of edeh coubination of material vould help esbablish
-ﬂ - clearer guidelines about the coaponents of material that teacaes successfully, . .:,
§uCh\heterminations must be made in cenJunEtlon with a.co ;ideration of

’ the'COGnifiVe and‘social competance of-the intgn&ed audience, the types of

L

] . . 2 . . . .
television material that can’be written.and Produced, and the types of material |

thaet will appesl to the ihtended“aﬁdienCe. For these reasons it is.desirable

“a #

to include children of different ages, to measure their initial cognitiive ang

aocial competence, to relate this to the effectivenées of the materiel, and

to learn how attractive the matetial is to them. All of these things will'

L
s

be dbne in this study cu . { . . .

- - o~

: In addition, outcéomes will be measured in a aitu&tion thet very, nearly

duplicates Qne or two of those shown in the teievision pieces as ‘well as in

» -

the child's everygay enyirqpment. The first measure will providena lov .‘
ievel; but significant, meaaure of effectiveness, eince it askg that the
ehild araa e parallel betwegn two vety similar situations adults have eiﬁosee
ﬁih(her tq-—l one on teievision and on¢ in. a pley srea. The second measure
prbvides-a mich moreﬁstringent test of effectiveriess. It esxs tﬁat the cﬂild o
‘learn skill elements from television and perhdps & more general ;essage about
- useful types of behaviors and apply the;e in different‘situations ﬁe)ﬁhe hgg

. .already encountered often and encounters here without the direct sanction of /’)

an adult. It is this:latter generalizetion of thaviar which hes long term,

significance, but it is both harder to measure end'more difficult to influence.

a'ﬂ' 7




SubJects - . .
_Initially, the‘subJects will be preschoolers attendtng qg:;éix\scsools ) |

or éay care centers in the ﬁoston area. Ir all goes well, the study would ) .am/ﬂ

be repeated uitH‘BeVen-year-olds at school or on the playground, perhaps this

/ {
siummer. !

R o Equal numbers of boys and girls would be.run. Hopefully_there would be
racisl, ethnic, and SES variation-among the subjects with most of them lower

. . —

middle to middle cless from urban envfronments Apout 75 children will be

studieﬂ in the beginning, assuming there will be some sttrition.

Stimull /

. . ¢ . - o .o e
Fifteen to twenty minute, half-inch videotapes will be'msde. Tiaey will

be black and wh{te,.since about two-thirds of gll home TV setd in the United

States are black and vhite. Each tape will be composed of material taken . v

from all four seasons of Sesame Street. With the';ssistance of Elizabeth * - -

Weiss, & Radcliffe senior majoring in Visual Studies. and Frengis Juhasz)
an Ed.M. studeﬁt, the materisl will be edited tqgether‘ﬁo produce tapes \ -

varying in the exPlicitneﬁE of the prosocial behavior. message. If possihféL

a1l segments will deel with socizl beRBavior or self«concept. This will not

. - . T e—— '
be done where it 'would seriously detract from the interest and artistic
‘quality of the ta@e. To this end non-social Sesame Street material with : : .
: appeal nay be added Certain segments may beﬁ?epeated at various intervals

I and repetitions of the same message by different’ characters or in: different SN

contexts will be put baek to bacgﬁ whenever posaible L.

ra
-
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. setting. I?xﬁhssible, an estimate of how familiar the child i{s with Sesame

his/her social behavior, and the atteﬁtivenesa of eacH group to the tapes -

About thirty shovs have been examined so far for material, as have CTW
iists.cf which segments teach which social goald. Out of these, more viewing,.
and at least one trip‘to CTW should come sufficient material tQ make the
tapes. At least three tapes will be made for . each of three categories of

explicitness (see Attachment 1). Examples of material are presented ih

LAY

Attachment 2.

Measures

B

Three measures vili definitely be ohtained for each child,.with twe other

«f .
measures for éach child and one for each viewing group if time and resources
permit. All children will be tested_ for their stage of cognitive development,
the amount and type of positive social behavior‘thay display in a naturalistic

setting, angetpe amount of cooperative behavior displayed in-an exXperimental
H p . L

Street will be obtained from each mother;*each c¢hild will be intervieved

about his/her understanding and interpretation ‘of the material showm and .

vill Ye acored. . . o,

Cosnitive developmenf will be tested with a series of Piagetian tasks. .
Mi\hael Siegal &n Ed.M. student hes comtributed to choosing and pre-

téstin;\tnem. They are seriation of sticks, conservation of stick length,

* \

seriation .of do ls, conservntion of doll lengfh, cne-to-one equivalernte or

‘ B L)
correepondenpe, conservation of number, conservation of liquids, and the ¢ ‘

£ *

nature of drenms. The tasks are all ones preschoclers will attempt and
some will: succeed at. They ere such that seme of the concepts invo1v¢ﬁ in'

the tasks vill have already been acquired by a number of children, some vill

' - 1

. ' .9
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not have been acquired by any four-year-olds and some will:be in the ﬁrocess

of being acquired. They all involve ‘operations such as sequencing, re-

versibility, and comparison of separate stimulus sets which should be useful
in dealing with tblevision and extending its content to a child's own behavior,

{ ! L '
The, tasks are appropriate for seven-year-olds as well as four-year-olds,

]

sa they could be used 1f this older group is studied later. Some of the

.\

. basks would be'passed by a11 seven—year-olds probably, but there would still,

]

.be some tasks in which performance would be transitional and some which the -

—

;child could not yet ‘masters s

‘Pretests with bright three-, four; and five-year-olds have indicated
that childron of this age gll attempt each -task, some of them will pass
some of the tasks, some of them will give transitional performance, ‘an

.all of.then ?ill not yet have acquired some of the concents. _All eight tasks

reguired aﬁout fifteen to. thirty minutes total to administer.

13 . - F|

To'measune the amount and type of positi¥e sptiel behawior children

Martha Bronson, an Ed.D. student, has taken

x

pretested {see Attachment 3).

mejor responsibility for this

N
engages in, the frequency with wqxch he/she completes a social or non-social

.~

nn
of time devoted to each. A ter much development timé it nov seems t0 re~

flect the natnrc of the obsgerved interactions, to correspond to teachers'

) !
\ewaluations of ‘the competencies ‘of the children observed, to provide for
L I" F

. N R L




_by checks or letbers es indicated in the instructions., Thus, the final

if one is interested in how & cﬁild distri%utes his/her time among these

_types of act{vities. _This infbrmaiion would not be obtained in fifteen

-

-10-
—_— < . .

reasonably relisble scoring by:two observers {althsygh formal reliability

estimates have not been made yet), and to presenp'the shme picture of the

child at ‘different observations on the same or different éays}while'indicat-

P

ing situational variaﬁiiity in the:child's behavior, - -0 ) "

. - ]

The observation technique is a modified time épmplina procedure., Each

-

line of'ﬁhe obsgrvation sheet represents a fifteen second interval. The
. o .

beginning of eacp_inte?fhl is signaled by a sharp click from an electric

timer into an earphone worn by the observer. The timing degice is light and

worn around the neok so that the observer can easily.move about (Leifer and.

Léifer, 19T1). CTontinuous events are recorded by & vertical line extending

over gll the intervals the béhaviéf-occurs, isolated events are recorded

record shows the.frequency with which events Occurred.énd the length of time

v . .
» )
L] . * L) L]

over which.they continued,

Pretesting-is still being dome to determine how ‘long and when' each

¢hild should be observed to obtain.a réliable estimate of his/her behavior,

* o

Cufrentlf we believe that tvq obsefvﬁtiOns of abbut fifteen minutes each
will be sufficient if they begﬁn when the child fs engdged in & social in-

teraction, A separate simple recording of “how huch of each day a child

devoted to & variety.of social and non~sociel interactions can also be made

* | *

minute obsérvations.

Fae ) .
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piece of paper and six colored crayons and qsked to find

uge for testing.

"hes wetch\ d, and how famili \

v obteined from éech mother.

Cooperative behevior will also be measured in an.experimentel setting

that closely resembles one of those shown in “the tepes. The situation will

be one Q{ those devised by the Teaching Research Group in Oregon. The cur-

rent choice is the "mural situation." Here two children are given e long

a picture of a

_— - .
house the experimenter hes started. In pretesting in Oregon this situation

produced much hostility and competition, aﬁstf ;s & gopd place tg 1ook for

increeses in cooperative behhvior (see Attachment h) One Sesame Street

piece shows exactly this 91tuetion, elthough elements of the presentation

< -
might detract from its effectiveness. TPuo adult men draw on either end of &

long piece of paper, conflict over spece,:end finally cooBErete to draw. &
A narrator verbalizes the seeoenpe es it appears visually.
T .

house together.

A second piece showi three children, one with paint, one with brushes, and *

one with peper. They 1pon‘perp1exed then share their resources end paint

happily. This is more charecteristic of whet I would consider good teaching

strategies but not so.similar to the testing situation used in Oregen. .
. §
Combining resources for & final gosl or product is also & theme of meny other

Sesame Street prosocisl pieces. Thus this situation should be & good” oné to

1}

It has t been pretested yet here.

Estimates of how much dech child vetches Segame Street, how long he/ she
‘ helshe'is with eaéh of the characters will be

se questions shonld take no more than 'fifteen
minutes to nswer end will be ne at a time that is mutnelly convenient for
the mother ‘ahd réﬁeercher. They have ngiﬂzet,been Qeciéed upon precisely

4 4 . . \
nor pretested. . . \ .

&
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If it is feasible at the end of the study, children will again be

shown one of the experimental tapes. They will be asked what the material

-

is about, why people were doing whet was on the tapes, why they were shown
1

the tapes, whether they liked‘the éapes, epd whether the situations they.

. Baw vere dreal." The e;perimental situation will be recalled for the child
(video-tapedlif pessible)iand his/her ipterpretation of it obtained, along
with an exp&anation’bf how'be/she viewed his/her behavior and why he/she
behaved as he/she did. .

]
Whilé the children are viewing the tapes, one adult will record the

general attentiveness.of the group. The technique has not been decided
ﬁPOn: __,// - .

\

Procedure
—a
. 'An outline of all the activities and phases of the study is presented

[in Attachment 5. The p“&cedure for each child will be described here.
. Before viewink any tapes, each child will be observed for fifteen
Lninutes on each of] two separate days in school. ' This will reéﬁire no direct
eontact with the ch}ld, although he/she will know that someone ié‘rollowiqg

him/her around, watchin® and writing. Eaeh %®hild will als> spen?' f.i:f.‘teén ‘
to thirty minutes individually with two different experimenters. The

Y

Pisgetian tasks usll be administered then in a standard order by one of”

*

them and the other will observe the child in the,ﬁural‘situation. Rendom .

o . \‘_‘35

apairs of the same sex will be uged. N

“} About twe weeks later children will be divided into groups of five

or'eight. Each group will be shown papes:rfdm’onQ>cf thefphree conditionst‘

° 4.
4 -.‘—:——"" - * 2 . -

.13 ki
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' alday, for two to four weeks. These c}ecisim}ls abbut number of days per

sivuation. . Tn addition he/she will be shovm one of the tapes again and in-

, tape, the purpose oi‘ showing the tapes to him/her, the reality of the tape

- . . .' b3 ‘ - " -
An edult experimenter wilY sit with the children, .operate the yideotape

unit, rate their attention durin:g the‘tape, "and I Y n them to' class, The

children will be free to move e.round and talk within the room, Vhich w:u.ll be

&3 much & part of their usual school environment ds posgible (e.g., & corner

ip the classroom, & room next door, the nurse's o fice). ChiI&en will see

8§ least three different tapes either three or fike days & week, one tape

4

. !
geek and number of weeks )w,ill depend upon how much matenizl is availabla,

how meny days pey ‘week children sttend school, how many dayey’ the teachers

I

are vlil*l;ing to have us there, and how much of an effect 15 app'erent after /

£ veeks. In this regard, testidg some children after two weeks might give

a {:»as‘is’ for ‘decifdi!:g'whethez.‘ to continue for\bi:q more weeks. "' . Con
At the end of the-two'to four'week' period childﬁl"en"wiill again 1;:'.2_- ‘ob-

-

served in ‘their ‘classrooms and in the experimentel mural situation. . Each

L

- . . A j
child will be randomly paired with agother of the same sex from the saite \\
.‘-v K N . Y - §

condition for -the latter testing. ' i -

S If it is possible, we'll return to the school about & ‘mepth e.f‘ter '

*

this. "Each child will again be observed during class and in the experimentﬂ-l

dividually interviewed in a semi-structured way abouu;.tf\ content of the

content, anﬂ the type of Pehavior the child display‘ed in the experimental

Fl
.

getting and reasons for it.

-

N El * .J"j
LI .

. . o S A
14 *.




“1bn

PP
L

Apalvsis ': ' ?

It is sssumed that at least 20 subjects in each condition will have seen E

-
.

all or nearly all of the tapes and have been tested on all measures. Date
from ;pese sublects will be analyzed in & 3 x 2 x 2 analysis of varience

for the following dependent meesures: positive social behavior in school

(piobably number of different measures from the observetional dayﬁ), co~
. ' operative

ehevior in the murel situetion {perheps uncooperative behavior if

the two aren’t reciprocal), and the seme measures taken one month efter ex~

- e i f b

. . .
posure. N . coot
1.
;:igiﬁial Explicitness of Meteriel
; ‘ - Behavior | High Moderate I Dow
. Cognitive R | i — ) C
{,,r’ © Level High - High P
; . Lok .

. ;_ High : . .

S , r Tow - . . T
‘ ; - {

3 * 'I f * l ‘ S I

Mhrcus Qieberman, e btatistician, and T are exploring the possibil ty

of specifying fram these data the optimum expliéitness of social materi 1
et

for c¢hildren of ,given cognitive and social skills, even if this levél i

»not one of the three tested. It seems possible to set‘ﬁy systems of equa~

tions whose solution would. be the optimum level at which to pitch the tele~ |

e e T PSP By
.

\u/)-v;siéd'méferial. This will be explored further in the next moﬁﬂh or two, and
! . such analyses will be carried out if indeed the system of equations . cin be

"
:

.- set up and solved.
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Participents and Bujget ’

Fouq\studepts e currently invelved in this study: Marthe Bronsen,

»

Francis Juhesz, Michgel ‘Siegel, and Elizabeth Veiss. Additional essistence

will be necessary ho&ever, to carry out the observations, videotape viewing,
and date anelysis. Hopefully,.this will-coame from the participation and
hiring of other students. A budget for agsistants' ‘salaries and other ex—

penses associated with the study is included in Attachment 6.
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. © . ATTACHMENT 1 C .
CHARACTERISTICS OF THREE CATEGOBIES OF TELEVISION MATERIAL

1“ L

R
-

Explicitness.of Material
| ‘ "4 . Righ Moderste . Low -
; y UYse of humans , ) . ) high‘-. l».mod - low
E '. ‘ USe°o£ muppets, .afimels, and forms ' 5 ;éw \ nod high -
. Use of verbzl explanstion of action " hié&\\ / mod  low |
‘ - eriction of exact prosocial beﬂerior . - high | mod low
Depiction of conrliet prior to regolution Yow nod h;gh
- | bepiction of revards (affective and meterial) . { , )
. after prosocial behéwvior . high . mod low
Depiction of negative consequences Jlov  mod high - .
_ Use of material for positive sel-féconcepte S lew mrld high
\ ' ST R '

L NN # [ ' ) :
- <'% 13 ':‘v % H
- . ¥ A L N
> - ‘ .4,1'{
-

-~

' Yrhis rating will be for each tape, not ror'eacp piede within the tape. For

example, the ﬁodefately‘explicit tape will hage some pieces shoving exact
A

prosocial behaviors and somd not, the ri?hly explicit tape will heve more

L] Jb

pieces showing exact prosocia_ behaviors, etes. -

. %Presunsbly this'msterial is desirable in all three tapes, but will oeur
less often in the highly explicit tapes because more time in these tapes

will be devoted to exasct portrayal of interpersonal behavior. ‘
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. . EXAMPLES OF SESAME STREET PROSOCI.AL MATERIAL . T~
* [ v .- .
‘ . . Muppetg . "Pro-
‘ . o . R | Animals Verbal  social . Ncgativg Self ) 5
: Tit]_e s - Show Time .Humens  Forms2 Explan. Behavior® Conflict Rewards’ Outcome Concept - Appeal” .
. & 43 L] *
VTR: €oop. Fiau‘f‘zy 270 1:24% ‘MW Ho Yes .. No No M No No L-¥/
_ Lérry & Phyllis . ., . . _
Photographs ) 135  L4:38 MW No Yes,tetm S Yes - M,A No No Ef
Oreg. #3 282 1:b3 M,M”. No:. Yes S Yes M,A No " No B/ - -
A.M. kids have & ) - T _ ,
snowball fight hsh | -2 3f2t W M-B,G Yes JE Yes A M,A No M-}/
’ ’ * ‘ &
3 " ' .
N Fd ! K ~
=) ) ~ . L.
r ' . 2 _:' s 3 . ’ L " ‘ ’ 5 . .
1M = Men M = Muppet .m = Joint effort M = Meterisl L = Low« By our estimate where .
¥ = Vioman A = Animal Shere + A ='Affgctive M = Moderate possible we'll add
B = Boy F = Form }ﬁe Help "H = High distractor results
. G =Girl ' gErs New element - : ’
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EXECUTIVE AND SOCIAL CONTROL PROFILE FOR PRESCHOOL CHILDREN

»

ey

' Marths B. Bronson d
, Harvard Undversity
. S ' . Februery, 1973 . AR

I - RATIONALE - - .. ‘ e _*
The Executive.and Socfal Control Profile is designed to measure the N

preschool child’s functional: level of competence in either coping with tasks

or socisl interaction or both ‘(depending on the wey the Profile i used -

see section below). Executive control is defined as skill in choosing apd .

coping with tas&s effectively. It reouires the ability td select tasks ap-

propriste. to one's lével of »skill, to organize task relévent materisls, t

use effective coping stretegies, to resist distraction, to notice errors dnd

to correct them or to-ef fectzvely summon help, to try repeatedly (persist)

when necessary, and, ultimatelyf the! ability to reach & chosen ffoal sue~

cesafully. Socisl control is dﬁilneé as the ability to control and direct \

" oneself adequately and constructively in sociel situetiéns end-the sbility
_ %o influence others effectively in sdcially approved ways. Since approved

" methods of social control of othérs vary -with the culture or sub-culture, any
essessment of & child's ccmpetence in this area necessarily implies velue
Judgnments. The Judgment implicit in the. categories of this profile is thet
& general attitude of n:gotietion and reciprocity in dealings with others is
& desirable gosl and standard of measure for the preschool child's bBehavior.

It is assumed that the ability to aSsume this attitude and to exhibit effec~

s tive give and take (reciprocity) in sociel situations is emergent during the
preschool and esrdy primery school yeers (whether this emergence is explained
“by & decline in "egocentrism" or by e growth'in the mmber of effectivé social
strategies at the child‘'s command}. The apility to adjust. to the goals and ’
personalities of others while retaining one's own identity and goals is, ;
thought to be basic to reciprocity. This implies the ability teo centrol or \
influence others with effective Hut non-vioclating strategies (physical force

is considered to be & stretegy which violates
balancing ebility to be reasonably influenced
totelly overcome. or dominated by others.
and sometimes (though this is rerer during the

“The &

he social other), end the
the group without being
ility to assert one's righ
eschool years) the rights

of others is 'also considered importent.

Specific strategies which)promote

ts

cooperation such as sharing,. helping, or combining resources are € eciallY
noted, ) . . -,
' i o’
Effective execuiive control may or may not be accompanied by effe tive -
© soeial control in any single child, but it is assumed that some measiixe of
executive tontrol is necessary for the developiment 6f adequate sociai gqntrol
strategies. .

* *

e
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II - USE OF THE PROFILE -

»
r

The executive and sociel control profile cen be used in’ at least three
ways. First, the child's general level of functioning in the nat&ral setting
{home or school} can be assessed by observing and recording the child's be--

. havior for & Yepresentative samplé of time., This should yieldlen index of
the child's spontaneous choices and goals (social and non-social)-and his
ability to deal with them. Second,_only selected beliaviors might be observed
and scored such-gg spontaneous sccial interactions or spontaneously chosen -
non-social tasks«" This should provide a picture of the child's level of--
functioning in either the social or-the non-socisl areas with nmuch less obe
servetion time then the broader “total picture” method.. Third, specific con-

$- trolled tasks or nley sibuetions may be constructed and the child's behavior
' . during these sessions may be observed and scored. This method. will allow

: more réliably for, comparisons between children but will.not gi?e\ipformation

on the child's spontaneous choices and his ability to carry them-out.

’ \ . . 4

* ~

- III - SCORING CATEGORIES

*

e

- [

. Activities: The activities section should list:
-—-——T—r—i— ‘ . .
! ~8pecific behaviors or ectivities listed in the "focus™ section-
~the people {adult or peer + age and 'sex) from whom the child |
- asks elp, those whom the child attempts to control, those vhem™ -
) the child follows, those.from whom the child accepts stat
Eules, or refuses to accept then, those by vhom the child
ontrolled or.whose control the <hild retists or ignores, those
to whom the child asserts his rights, and those with whom the
¢hild uses a cooperation stirategy *
~apecific situations scored in the "sotisl interaction" section
. ~apecilic behaviors orsaffect manifestations listed in the "affect”
' \ sect ion: .

Generel Istructions and Conventions:

-
!

~unless the situation to be observed is cdontrolled or structured
by the experimentor or the observer, opservations should be
acheduled vhen children will have free choices about ﬁhich
¢ activities to engage in ’ ,
-after observing & thild for the specified period, stop and check '
over the observation sheet to fill in all possible informetion.
~on the back of the sheet{s) write a’ paragraph with at least the
»  following ‘information: who the child was interacting directly
with, who was in the general area, what the general area was
{e.g. "art aorea,” “block raom," "kitchen")‘ vwhat the-general .,
tone of the episode seemed to be (e.g+ hostile, coptrolling,

o 1 - A

A e ]




Focus:

d ~ the three categories under "focus“ cgn be gcored vith

ﬁHT“‘““““*h=-i_,ﬁﬁ_;_;1 tion stratezy” section should indicate whether the strategy

cooperative, competitive ete.) and\som sort of nar tive \
,description .of the events observed\

~ when observing, one shofild first leirn 4ll the gener

+ rules of the school, home etc. fromithe responsible a ult(s)

time, change in grea of* fécus, or & h izanal line dividing
the two, focl ~ returns to a focus after a distraction, ip~-
terruption, or intervening activity \( like the bathroom o} .
getting_Juice}kcan be .scored by jJoining the ldines in either
. . social or non-social foci with & cir le . !
\, " = the other categories can be scored vy ¢ (completes),

. N (no), 8 (success}, V (verbel), P (p ys cal), D (demonstri-
tion) ~ as appropriate and continuati i to the next time\
period ¢an be.shown by & vertical lin ecting w1th the
check or letter. The "type" sections in t "focus” sectio

should have some indication of the particular type of social|

o or non~social activity {the classificatien) and the "coopera

: “involves shartnz {SY; helping (H), or combining resources (CR).
- the following areas wobuld be scored once pather than ton-
tinuously in & tinme’ line’fashion when rel vent: dual focus,
gives up, completes/no, stpcess/no, social control S/N, and
refused to accept rules (N) ~ resisting/ighbring- control .
S/N, and asserts rights S/ cen be scored time line end-
ing in S or N \ N
~ each horizontal line crossiﬂg the’”act1viti§§" section ine
dicates & 15-second interveal ' -idouble lines andicate one
minute - there are S minutes o& e, ! .
The diregtion or goal of the activities is indicated here in time line
fashion. . A line is drawn downward corrgdponding to the number of 15-
sec0nd intervals during which the child pursues an activity. The
categor1es under "focus" are to be scordd\onlyivwhen the child is \.
actively (though involved watching is. inclirded '~ see leter descrip
tion), purposefully engaged, not when there is a brief encounter wih-
o:¥ engagenent. All cleerly focused activities should be labeled f
eake of diseriminating & change of focus. " Involved watching of any
sobial or non-social.gctivity should be scored under the appropriate|
fotus category by &-circled "W." - Notation in the "type"!category
sholld indicate the nature of the involvement.] Scometimes the primar,
foous of the activity will be. unclepr or divideéd as in the cage of
parallel pley. In these cases score both the rélevant social land.
non-social categories. U DL

-
N \

’ -.$ocial - any activity d1recteﬁ 1arge1y er primarily toward\getting or
meintaining contact or interaction vith another |person °
(peer or adult.)  The object of the activity shopld be
noted in the "activity section . _

S 24 N




Y

« Parallel Play:' .two or more children playing side by side -
and appearing to be relating to each other but actually

each "doing his own thing" .
~ Associative Play: two or more ‘children in & sociagl interac~ .
tion which is above the level of parsllel play - e.g8. \

some legitimate interaction is occurring but it is
either very one-sided or not at & very high {reciprocal)
A level -~ not Yet at the level of cooperative play
« - Cooperative‘Pley: two or more children engaged in the type
of pley in vhich each listens to the other and takes into
: account the others wishes and Ydeas ~ in which both (or
more) sides contribute to the dutcome in some obviously
reciprocal way '
~ & number of socisl interactions (especially those with adults)
cannot be scored under these three categories - some-
times the child's aim seems simply to be contact, warmth
_or attention - and should be deseribed in "activities”
~ Kon-Social -~ any solitary or primarily self-involved activity in.which
. another person is either not present or not the focus of the
., activity .
~- Mastery: any activity directed primarily at mastering a
skill (except gross-motor skills) such as doing a
T puzzle, writing letters or mmbers, leerning to read
ete., at cOnstruptlng & product (like art work, lego or
building with blocks), or at finding out about something
,(looking at a book, listening to & story, observing or
hendling an animal, intent observation of or exploration
of something in the physical environmerft - like playing
Dt with)magnets, wetching clouds or wind blowing leaves
- ete.
"~ = Qross motor: Practicing physical skills such &s plimbing, ]
Jumping, dancing.ete. should be listed here if clearly
& focused activity (involves susteined directed atten~ -
tion to what one is Qoing).
Some gross-motor activities seem to be mere tension
release behaviors when & child is otherwise involved
A0 in a social or non-social activity and others seem to be
general indicstors of “state” (excitement, tension ete.)
rather than & focused activity. These last two types
. of gross-motor activities should ngot be scored at all
if they ocgur outside of & focused activity or duripg
another focused activity but do not interrupt it.
. ~ Fentasy: solitary fantasy play such as dress up (if non~-
. rsocial), some forms of doll or puppet play, dreamy
| meditation, some play with toy animals, water or clay
. (though these last two are more Often part of mastery ]
activities).’ ) ]

r

-
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Task'Competence: This general category deals with the child’s ability to plan

and to garry out activities. It applies only to non-socisl activities.
The sub-categories-can be scored in either a checklist or time-line (if’
the activity exceeds 15 seconds) fashion where relevant. See the above
general instructians and conventions” section for explickt instructions.

=~ Organize Activity or Coping Strategy - Organize activity is scored when
, child engages in any preparatory or crganizing activities in the
process of coping with & task. Examples are: gathering materialg
together, arranging materials for ease ofrdccess, laying out or "
sorting materials before assembling. These activities should be
scored "0" in this column {with a_ time 1ipe if relevant) and the
specific behavior listed in "activities." Coping strategy is
scored when a child displeys & discernible strategy in attempting
to solve & problem g¢r do a task. Examples would be: filling in
- the edge pieces of a puzzle first, taking advantege of built-in
color or shape codes, organized *rial and- error {trying a piece
and laying it aside, trying another and so on putting tried pieces
together to avoid repeated mistakes.) These strategies should be
~ scored "C" and the specific behavior listed in "activities."
Distracted - any change ‘'of focus from ongoing directed agtivity that
is not the result of-a demand interruption. The child may look
up or stop what he is doing and turn around when he hears & noise,
uhen he briefly loses his balance on & chair, when "the room gets
noisier or quieter, when the light level changes etc, Distrac-
tion may result in a change of focus {lea.ing the onhgoing task
not complebed), in annoye core neg. affect) in & "return”"
to the originel focus, etc.
Interrupted ~ any demand distraction like an adult or a child talking
to the S, bumping into him, .knocking over his materials etc.
If the child is pleased by the interruption (pos. affect) or not
pleased (neg. affect) this should - be noted. If he tries to ignore
the distraction, note it in the activities section. Interrup-
tions are anything directed at the child being observed and &lso-
occurrences in the general environment that most children Present
attend to. If there is any doubt about something being an inter-
ruption score it as a distraction. .
~ Dual focus - or "dual attention"” (Maccoby, 1 ?67, 1969; Maccoby and
Konrad 1967; White,.watts et 8l., 1972) involves the ability to
* attend to the task at hand without losing track of the surroundings -
the ability to monitor the environment without losing the primary
focus., (Probably & measure of voluntary control of attention.)
The child appears to take note of (looks up briefly, smiles or
frowns at an event outside fociis, mgkes brief comment) his sur-
' roundings without losing his hold on his central task or folus..
This is distinguished from the "distracted" category by uhether
or not the child loses his hold on the task at hand.

4
L
-
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. Completes/Mo -~ & check here indicat

G- ’ /\ ._ T

~ Ask help - m&ét be the child's initiation. Help gratuitously offered
during & task should be scored an interruption and the result .
(resists, accepts, changes focus etc.) should be noted in "activi-
ties." Note from whom the child seeks help, er the child is
. successful in getting help or not {under suc ehgggoi.and vhether
' he tries again if he is not at first success $ e
T Corrects self - should be scored any time the ¢hi corrects an error
in his ongoing activities, Trial and error may also be scored
here as when a child tries scmething (perhaps a puzzle piece)
sees that it doesn't fit and takes it away. ,Spontaneous verbal
self-correction and physical skill self-corﬁéctions should 8lso .
be scored, '
- hi%es up ~ not ascored for asll non-completed tasks, bud only for those
where the child obviously gives up-& chosen goal.. Tgis may be
because the child becomes tired {perhaps through choosing too
long or too hard a task)- or becasuge of failure and/or frustration.
- Tries again - includeqs any repeated attempt to solve a problem, gein a
"goal etc.after fiistakes, failure or frust;ationa Note that "tries
again® may or may not precede ¢r follow "corrects" self.
33 “some organized and discernible
-ecompletion or wind-up activity like putting avay materials,
cleaning up blotks, dtc. It is scored only after the fact (i.e.
the completion has teken plece) rather than during’ the DProcess of
.cleaning or fin.shxng up which is considered part of ‘the task
proper. RNote that completes may not mean completes “"successfully.,"
Some activities may have two "completions” since the picking up
.or putting away part of the activity is functionally separate -
Tfrom the original task. For instance constructing a house with
: lego can be completed and picking up end putting awey the lego
may be completed. The two completions may be scored &t the ap-
propriate times and the reasons for them noted in "activities.”
~No or N is)scored any .time the child leaves the task without ,
winding up in eny~way. It involves & change of focus in mid-
stream without any "end" to the previous activities. Score No
if child fails to plete the task (for instance a Puzzle) and
& subsequent check in-the completes column if he puts the puzzle
away, and explain in the activities section.
- Success/No ~ & check here inditates that some task or goal is reached
successfully. It may or may not coincide with & "completes" score
(both are scored in this case) and may occur in cases vheﬁ%, com~
pletes! is not relevant., The goesl can be doing & puzzley getti
help from & teacher or child when it.dis sought. The siza'of the °
unit; of behavipr to be judged becomes & problem here, because
Pguccess"” for one childs is writing one number correctly while
for another it is writing & whole page of numbers. Often th
child will state & goal, but even in the absence of this, close
observation will usually identify the correct level and unit of
analysis -~ the end or completion of tasks !s usuelly important
for Judgment, but sometimes measningful sub-3oals can be disFerned.

*
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Social Interaction: .This general categery deals with the cﬁild s ability te

. - . -T- L. . ﬁ
1
¢ . .
.‘l ' ‘

If in doubt, do not score.

~No or N is scored when there is an obvious failure to reach a
chosen goal. HMomentary setbacks or frustrations or errors
should not be stored here - it {s the total-.outcome of .any
directed activity that is scored vlus any clear Sub-goals as in
"guccess" section, For instance the failure to fit one puzzle
plece = which leads the child to try another should not be
scored as no success, but if the child'cannct do the puzzle at
all No or N should be scored. ,

N

A 4

. successful or not is indicated by a following S or ¥ (if the

cope effeetively with social interactions - that is, te.control and
direct himself or herself adequately and constructively in social .
situations and to influence others effectively in socially approved ways. ¢
- Converse -~ is scorec when the child cerries on a conversation with
ancther person {adult or child and poté which in "activities"):
with the primery intent (indicated pv the verval content) of
_communicating vith (rather than controlling or seeking help
. etc.) the other.
- Social Control V/P/D: Success (8)/No Sugcess (N) - Social control
is gcored when the ¢child attempts to cohtrol or.manipulate others
or to get their attention {note whether adult or peey in "activi-
ties"). V- is scored vwhen any ettempt to manipulate 6r ipfluence: <
others by the use words is mede. Everything from "I won't e \\

1

- your friend if you don't...." to "We'll get in trouble if
v we...." t& "I know a good game; you be the pilet end I’Jl -be the
control tower" is scored here. Whether or not the attempt is

attempt occurs in under 15 seconds VS.or VN wovld be listed;

! othervwise the 5 or N should be marked at the end of the ‘tine
1ine). P 4s scored when the child tries to influence manlpulate
or control others by means f physical force like pushiﬂg, ~

h dragging, hitting, biting dtc. P is scored only for physical
coergion but may be scored double if Wsed in conjunction with .
verval direction (e.g. VP plus S or ¥). D is scored vhen the
child tries to iafluence others by means of modeling or some )
form of.demionstration. This is scored for success or no‘success
above. . o
- Competes S/H - is scored when the .ohild competes in amy_way or for
any ‘reason (note these in activitzes) with another. There may
be ‘competitidn for the attention of anpther, for resources, or
"to win,™ "be first," or acHieve skills. Success of no success
in these attempts {s scored by the use of 5 or N either alone "
to indicate an "event" (under 15 seconds) or at the end of &
time line. Score 4¢his category only when the child seems clgarly
aware of the competition - net, for instance, when he is trying
to get attention or help and others just happen te befqetting
or keeping the adult's attentibn. Sometimes the child's state-
ments, such as "I can do it faster (or better)" or "I'll get
there first,” clarify the intent. If in doubt, do not score.,

+
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adult or peer {note who in "activities"). P is a mbasure of
direct or jmmediate rather than deferred imitation/of phygical

* = Follows V/P - indicated physical (P) or verbal (V) foll;zing of an

Ny

acts and the immediate effects of socisl others on the individual.
Physical "following around” of adults or peers is &lso included.
This_is an attempt to get at the child's sense of himself as a
separate entity. V is scored when there is a direct verbal
imitation of a single individual or in "group contagion" or when
the child indicates follewing by verbal expression ("I'll do that -

.. too," "Then he won't be my friend either," "Then I'll have _Jjuice

too"). MFollows" is scored only when the child fellows or
imitates snother and thet other has given no verbel indication
that ‘the child is supposed to imitate. Following is alwvays
spontaneois.

. = Controlled V/P/D - indicetes that the child is being successfully
', manipulated; or directed, verbally (V), phyvsically (P s or by
" gesture or demonstration (D) {as when a child makes a "'come here"

gésture, a "go avay" gesture, a "shhh" gesture etc. or when the
teacher demonstrates to a child somethlns he is supposed to do).
Indicate{who-is dolng the controllin? in "activities." Note that
a V, P,. oA D for "controlled" is scored only when a contrel at-
tempt has been made a2né the child goes along with it.

- Accepts rules/to - a check'here indicates the child's ability to deal

with social or physical reality. Acknowledging ard abiding by
rules (having to pick up toys, waiting yovr turn for Juice or in
a game) when stated or reminded, Always judged by the child's
response to a specific situation of imposed comstraint, often to
a specific verbal reguest or reminder ("Please put your things
away now," "You are not allowed to bother my game,“ "You have to
wash your hands before you put out the cookies”).

" - No or N indicates'a child's inability or refusal to accept the con-

straints ‘inherent in a certain activity or general "ground rules."
Specific refusals or deliberate "violations" or ignoring requests

rather than distracted "forgetting" should be scored. If in
doubt, do nok, score. .

. Controlled V/P/D and Accepts Rules/No can be discriminated on thé

basis of whether or not the request or demand is 8 rule of the )
envirenment the child is in. Many teacher or adult restrictions
are of this vardety {"You can't hit in school,” "You have to ,
stand: in line,"” "Sand is qot for thréwing" ete.) but sometimes the
edult uses controlling tactics that do not involve rules (''Come
pley this geme with me ‘now,) "Please share your book with Tommy,"
"fet me ‘show ¥You how to do that" etc.) and scmetimes peers can
state rulez which can be accepted or not ("You are not allowed

to touch my .work,' "Only three pecple are alloved to play this  *
gome; the teacher said so," "We're not supposed to go in there"
ete:). . Note that it is not always desireble for children, even
preﬁchoo%prs,\go accept all rules. There may be instances in

+
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' which the ohild should assert his/her right to discbey the rule
or to do away with it. Note this protest in activities. .
~ Resists or Ignores Control S/N ~ is scored in those instances when a
peer or an adult tries to control the child and the.child does not
go along with it, A score for Success (S) or N¥o Success (¥} is
aomewhet redundant since N would be indicated by a scere in:
"eontrolled,”" however this added information is included for
clarity (se it is clear that the child tried whether or not he
was successful),
~ Asserts rights S/N -~ is scored when a child demands bis rights when it
is not a case of resisting outside control. "Afiserts Rights". is
alvays the child's initiative and ' Resists Control" is elways
‘initieted by another. Instances of "asserts rights" are "It's
my turn now; I was after John," or "I am supposed to pass the
Juice today; you promised me yesterday." “Hobody can play'with
that truck because it's mine" might be "asserts rights" if there
is no outside threat, or it might be “resists control" if another
c¢hild is trying to take it away.
~ Cooperation Strategy S/H/CR - indicates & particular coping strategy
for effective sociel interaction.. It may be directed at a child
or an adult. S indicates a sharing strategy. It is important for
this and forJFll strategies that the child intend to share and
initiate the’sharing in order to cope effectively with a situa-~
tion or in order to show friemdliness or affection. If the child
responds to a conflict situstion by saying "OK, let's share it"
or "let's both play with it" that is scored S, but if the child
is told to share by tie teacher or the initiative comes from the
other side (either by suggestion or by force) the -behavior is
scored under "controlled."<
H indicates & helping strategy end is usually an act of friendliness
or affectién. If the child is agked to help by the teacher or
the other child the behaviok is scored under "controlled."
CR indicates & strategy of combining resources either to produce
an effect or achieve & goal. It is a measure of cooperation,
and, as in the case of the other strategies, must be initiated by
the child in order to be scored. Combining rescurces that is
initiated by.another is an instance of "controlled.”

AFFECT Affect is listed as only posi*ive or negative in both individual
("Affect Pos./Neg.") and sociel (“Affection" "Hostility") forms.
Only "Pride" is included as a more specific emotion because of its
possible connection with seif-awareness and self.concept. Other--
. wf?e only the positive/negative diserimination is required be-
cause of the difficulties inherent in accurate discrimination of
. emotions. Note any apparent cause of .the affect in "Betivities"
+ 88 well as the particular form of the affective expression (¢.g.
smiling, erying, hitting ete.)

x

' | 30 | (
coa j \




—

——

A A e et it e Bt B iR T R ik At i b S

-10- LT

~ Affect Positive/Negative -~ P (positive) is scored when there is any
indiestion of (expression of) pleasure st any time during the
cbservation. These might include anything from smiling, laugh-
ing, singing to self, to verbel expression - "I like this” or
"This is fun,” N (negative) includes any obvious+signs of dis-
pleasure including frustration, enger, fear, enxiety etc.

- Pride ~ is meent to be & measure of vergeived (by the child) competence
and is thought to be connected with self-concept. It may often
be distinguished by its verbal sccompeniment - "Look what I dia!",
"I can do that!", "I cen tie my own shoes!"™ ~ but is sometimes
detectable in non-verbasl behavior such as looking at & finished
preduct end smiling, showing product te another ete., Expressions
of pleasure upon the successful ccmpletion of & task requiring
physicel skill (climbing s tall ladder, sliding down & slide,
turning e surmersault ete.) should also be scored. Db hot score
vild boasting ("I can run faster than anyone in the whole world"
ete, ) here. Note in the "activities" section the appsrent occasion
for the "pride." -

~ Affection Verbal/Physical - V (verbal) or P (physicel are scored if s
child shows physicel or verbel affection {if both score VP) to en
adult or peer. Exemples may be hugging, patting, kissing, "I
like you" or "You are my best friend," "are nice," "are pretty”
etc. Note the forn and direction {edult/peer) of the affection
in "activities" :

—Hostility Verbal/Physical - V (verbal) or P (physical) are scored if

/ a child shows physicel or verbal hestility to another peer or -

ﬁ/ adult such as hitting, pinching, knocking over their toys or

. taking them. "I hate you,” "You are stupid.”" This may coincide
with physicel' socisl control end may be scored concurrently, The
difference between this category and physicel socisl control .ds
the goel of the activity - social control is primerily an attempt
to get someone to do something and hostility mey or- may not
accompany it. ’ :
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General Informetion / '

ATTACHMENT b
OREGON TEACHING RESEARCH GROUP

REPORT ON MURAL SITUATION

Eighteen children were tested. The frequency of various str egies:

‘was as follows: distributing S, taking turns 3, combining 1, copbining ideas 3,

compromise O, distraction 0, decision mechanism O, fighting 10 intimidation 3,
constructive response 1, reflection of mood k,

’ -

Situation 3 _ o ?

A piece of paper about 1 1/2 feet long is set out' Again the bare outline
of & house is drawn on the paper by the examiner. Six different colored crayons

_are put out and two children are led into the room. The examiner directs the °

children to take/a crayon and draw & picture. The examiner starts, "I have-
started & pictuye of a.house. You have six colors. I went you to finish the ,
picture.” Mo ther cues should be given initielly &s to spacing, choosing
colors, what cifically to draw. In s1) situations, the etaminery should then
step back and,. as mugh as possidble, give the impression that he is removed from )

.the subjects' interactions. ) d .l

Comments : ) : : A

# It produced less cooperation than any of the other situefions. The pre- .
dominant tone in all four situations was hostile and competitive. In most
cases, the children would start right in drawing what they pleased witp little -
regard for context. In several cases there was brief conflict in choosing the
crayong, but the mutual intensity¥ was not great enough to promote a cooperative
solution. More commonly, the children would siiply draw with whatever color
they grabbed first. Space proved a great conflict ares, but this competition
was solved not by cooperation but by intimidation or, in two cases, by the in-
ception of phygical hostilities which pequired ‘thewintervention of the ex- .
perimenti \ The¢ dubjects' perceptions of their peers' drawings were not with
regard tq Yorming & whole picture, but rather competitive and disparaging.

L)
B

Taken from: Interim'Repdrt #4: Sesame Street Evaluation Projact.
' Teaching Research. Monmouth, Oregon 97361

.
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ATTACHIENT 5 " y
GENERAL PLAN FOR THE STUDY

» *

First . .

1. Devise an observationsl instrument, test reliability and velidity .
2. Select and pretest an experimentsl situation for prosocial behavior

3. Select material for viewing and have tapes made
* A minimum {5 nine 20-mimute tapes and e maximum £{s tventy 20~minute tapes

4. Select and pretest cognitive measures

5. Find schools and obtain paren%al vermission

Second

1. Measure level of cognitive develogment -~ 75 children, 1/2 hour each
2. Observe in school setting ~- 75 children, 3/4 hour each

3. Test in eXperimental setting -~ 75 children, 1/2 hour each

’ Al
4. Get estimate of how much child views Sesame Street now -~ 75 mothers, :

1/2 hour each -

Third

¥

" Divide children into three %ﬁpups
2. Fgr minimm of two weeks and maximum of four weeks shov them tapes
groups of children, 3/h Hour each, 3 to 5 times per week
‘Rete attentiveness of each group to each tepe
3. Observe'in school setting -~ 75°children, 3/4 hour each

4., fTest in experimentsl setting -~ 75 children, 1/2 hour each

Fourth ~- Hopeful

1. Return in about.a month X . o \
. Fl w ’

2. Observe in school setting -~ 75 children 3/4 hour each,

3. Test in experimental éetting -;,?5 éﬁildren, 1/2 hour each \

I, Interview children about their behaviog, tent of the tapes and )
" _ reagon for showing tapes to them -- 75-c {ren, 3/4 Kour each d4
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ATTACIZENT 6
- 3
_ PROPOSED BUDGET
: Personnel
v e 2 helf-time assistants & $3.50/hr.
. January 29 through June 29
P . hourly employees @ $3.00/hr.
: ' %00 hours .
pecretarial help
, Eaquipment ang Sunnlies !
: 20 1/2 inch one-hour tepes (%25 each
_video rental and repair
| {most of equ1pment needed we have now)
experimental ‘supplies
' ” .
office supplies
¥ ) K xgrax
//k 2 timing devices @$100 each
1 ' ;’/
' L
. 1
: ) 4 trips td CIW @ $75 each \
L ‘ / in '
: " Repo{i ﬁroducti‘

'eole:lter -. R o

'ho.houré keypunchiJF @ $6/hogr ]
3 hours consulting | $10/hopr':'
6‘ﬁonthstlo; er rental @ $4/month )
ccmpﬂﬁation S

TOTAL ~f
B

ime, print, etc.

44

\ 35

$5280

.. 3080

1200

1000

$00

1000

-

200"
500
_150
200 -

150
300

500

" 109%

| 240
Vs
o
' 800
$907%




